
 

Iowa Core Standards-Based Rubrics 
 

The IC Standards-Based Rubrics were developed in an effort to assist educators in using the grade level content 
standards of the Iowa Core to engage in effective instruction and assessment practices.  At the current time, rubrics 
have been developed in grades kindergarten through 8th grade in the following areas: 
 

• Reading: Foundational Skills, Literature and Informational Text 
• Language 
• Writing 
• Mathematics: Content Standards and Practices 

 
Guide to Grade Level Expectations for the Iowa Core 
 
With the expectation that Iowa districts and schools will utilize these standards K-12, it is becoming ever important 
that all LEA educators and AEA support staff continue to orient themselves to the specific grade level standards so 
they can be used as a basis for our intended, enacted and assessed curriculum.  Although there are many resources 
and tools available to districts, schools and support agencies to assist with this adoption process, the following Iowa 
Core Monitoring Rubrics can be used, in part, to become more familiar with the content standards, and the 
interconnectedness that is present between skill sets and the progression of learning that occurs across grade levels.   
This information will help the teachers and parents to answer the question “Where is the learner going?” and will 
help the student to answer the question “Where am I going?” making the learning expectations less of a mystery. 
Furthermore, users will notice that all skill elements contain a Depth of Knowledge (DOK) description to provide 
additional information regarding the level of “Thinking and Doing” required of the student for each standard.  This 
information, in turn, will provide teachers with insight into the rigor of instruction that is necessary as skills are 
taught.  This deeper understanding of these standards will enable educators and support staff to work together to 
make better instructional and assessment decisions as we strive to meet the needs of all students. 
 
 
Teacher Interview /Present Level of Educational Performance Template 
 
As educators work to identify a students’ present levels of educational performance in support of the development 
of targeted or intensive instruction as part of the Response to Intervention process, or as part of a Full and 
Individual Initial Evaluation process for students suspected of having a disability, these rubrics can serve as a useful 
organizational tool as academic skill information is gathered and compared to typical grade level performance.  For 
some students, depending upon their skills and the time of the school year, it may be necessary to use rubrics at 
grade levels below their current placement in order to gain a better understanding of current skills.  Educators can 
then use these rubrics to identify specific learning needs for individuals and groups of at-risk students so that 
targeted and intensive instruction can be developed.  Although these rubrics will typically be used with students 
who are experiencing performance delays, they can also be used to better identify the accelerated instruction that is 
necessary to address the needs of high performing students. 
 
For individual students being considered for special education services, these rubrics can, in part, assist in the 
establishment of a student’s present levels of performance, provide data in support of a student’s discrepancy from 
typical performing peers and if necessary, assist in the development of the student’s specially designed instruction 
should an Individualized Education Program be developed.  Please refer to next section for information on how this 
rubric can be used for the monitoring of student progress. 
 
When using these rubrics for identifying a student’s present level of performance, users need to consider each 
targeted skill area on any applicable rubric.  Using information that has been recently collected via reviewing 
student performance products,  interviewing teachers, parents and the student themselves, observing students 
engaged in specific skill area(s), and results from various formal and informal classroom assessment activities, 
educators will select a rating* which best describes that student’s current skills.  These data, once documented on 
the appropriate rubric, will assist the teacher and parent in answering the question:  “Where is the learner now?”  



 

and can assist the student in answering the question “Where am I now?” These qualitative data will be critically 
important as instructional planning moves forward.  Additionally, these data can then be numerically summarized 
so a baseline and goal can be developed.  To establish a baseline for a particular set of skills, users are encouraged 
to use one of the following options:  
 
 
• Option 1 - Compute the percent of targeted skill elements that are in the Frequently and/or Almost Always 

columns.  The eventual goal will be to increase the percent of identified skill elements that are in these two 
columns.  Note:  If the student’s skill levels on the rubric are very low and therefore create a situation where 
the rubric would not be sensitive to growth, users can choose to either monitor the percent of targeted skill 
elements at the Occasionally and/or Frequently columns and then rewrite the goal to consider higher level 
descriptors once met or consider using a rubric from a lower grade level to monitor growth.  
 

• Option 2 - Compute the percent of total points obtained on the rubric across all skill elements targeted.  The 
eventual goal will be to increase the percent of total points earned across the entire rubric. 
 

• Option 3 – Compute the total number of points obtained on the rubric across all skill elements targeted.  The 
eventual goal will be to increase the total number of rubric points 

This resulting percent or number total will define the baseline or current levels of performance. Furthermore, this 
baseline will enable educators to project a specific, measureable, realistic and attainable goal.  For additional 
information, please refer to the section entitled: Standards Based Progress Monitoring for students receiving 
Targeted, Intensive and Special Education Instruction 
 
Sample Iowa Core Monitoring Rubric representing the present levels of performance on a specific date in the second 
grade mathematics area of Number and Operations in Base Ten: Understanding place value  
 

2nd Grade Mathematics Rubric  
Student Name: Sam Date:12/12/12 

Teacher Name:  

Mathematics Skill Almost Never 
1  

Rarely    
2        

Occasionally 
3  

Frequently 
4   

Almost Always 
5 

Number and Operations in Base Ten: Understand place value.      
Understand that the three digits of a three-digit number 
represent amounts of hundreds, tens, and ones; e.g., 706 
equals 7 hundreds, 0 tens, and 6 ones. Understand the 
following as special cases: (2.NBT.1.) 

100 can be thought of as a bundle of ten tens — 
called a "hundred." 

   1  

The numbers 100, 200, 300, 400, 500, 600, 700, 800, 
900 refer to one, two, three, four, five, six, seven, 
eight, or nine hundreds (and 0 tens and 0 ones).  

   1  

Count within 1000; skip-count by 5s, 10s, and 100s. 
(2.NBT.2.) 

 1    

Read and write numbers to 1000 using base-ten numerals, 
number names, and expanded form. (2.NBT.3.) 

  1   

Compare two three-digit numbers based on meanings of 
the hundreds, tens, and ones digits, using >, =, and < 
symbols to record the results of comparisons. (2.NBT.4.) 

1     

Note: The numeral “1” is intended to signify the assessed skill level for each of the relevant skill elements being addressed for 
the student in question at one point in time  
 
 
 
 



 

*Rating Descriptors operationally defined: 
 
Almost Never – grade level standard/skill is demonstrated/observed very little or not at all (with appropriate 
accommodations) with no generalization of skill across days and novel tasks.  
 
Rarely – grade level standard/skill is demonstrated/observed infrequently (with appropriate accommodations) with little or no 
generalization of skill across days and novel tasks; teacher prompting does not always result in demonstration of skill. 
 
Occasionally – grade level standard/skill is demonstrated/observed periodically (with appropriate accommodations) with 
inconsistent generalization across days and novel tasks; teacher prompting is often necessary for skill to be generalized. 
 
Frequently – grade level standard/skill is demonstrated/observed often (with appropriate accommodations) with consistent 
generalization of skill across days and novel tasks; occasional teacher prompting is necessary for skill to be generalized. 
 
Almost Always – grade level standard/skill is demonstrated/observed most of the time (with appropriate accommodations) 
with consistent and independent generalization of skill across days and novel tasks. 

 
 
 
Standards Based Progress Monitoring for students receiving Targeted, Intensive and Special 
Education Instruction 
 
As educators apply progress monitoring processes in an effort to frequently collect information on student skills in 
response to the instruction, these Iowa Core Standards-Based Rubrics can be used to establish baseline 
performance, develop goals, and to collect and organize data across time so skill attainment can be constantly 
monitored and timely instructional decisions can be made.  Thus, the resulting data will assist teachers and parents 
in answering the question “Where/How is the learner going?” and assist the student in answering the question 
“Where/How am I going?” 
 
Baseline Performance – Using the Iowa Core Rubric in a fashion similar to what has been described under the 
Teacher Interview /Present Level of Educational Performance Template section of this document, a numeric 
baseline can be developed so students, parents and teachers have an understanding of the quantitative status of the 
particular skill set of concern.  It is recommended that this baseline identify the targeted skill set and then 
summarize the student’s present levels of performance according to the three options described above.  As different 
skill sets are identified as an area of concern, additional baseline statements can be developed to as to keep 
statements as homogenous as possible.   

 
Sample Baseline Statement 
On the second grade Mathematics Rubric, Sam frequently or almost always demonstrates skills in the area 
of Number and Operations in Base Ten (understanding place value) 20% of the time. 
 

 
Student Goal – A student goal, when written in a SMART format (Specific, Measureable, Attainable, Realistic and 
Time Bound) provides students, parents and teachers with a clear picture of the skill level that is hoped for after a 
pre-determined period of time in response specifically designed instruction.  Using the student’s identified skill 
set(s) targeted for improvement a student performance goal can easily be developed. 
 

Sample Goal Statement (option 1) 
In three months after receiving specially designed intensive instruction as defined by his intervention plan, 
using the second grade mathematics rubric, Sam will frequently or almost always demonstrate skills in the 
area of Number and Operations in Base Ten (understanding place value and using place value and 
properties to add and subtract) 100% of the time on three consecutive data summary periods. 
 
 
 
 
 



 

Sample Goal Statement (option 2) 
In three months after receiving specially designed intensive instruction as defined by his intervention plan, 
using the second grade mathematics rubric, Sam will demonstrate skills in the area of Number and 
Operations in Base Ten (understanding place value and using place value and properties to add and 
subtract) by obtaining a total rubric score of 90% of his rubric points for three consecutive data summary 
periods. 
 
Sample Goal Statement (option 3) 
In three months after receiving specially designed intensive instruction as defined by his intervention plan, 
using the second grade mathematics rubric, Sam will demonstrate skills in the area of Number and 
Operations in Base Ten (understanding place value and using place value and properties to add and 
subtract) by obtaining a total rubric score of 22 for three consecutive data summary periods. 
 
 

Data Collection and Organization –Data collection activities using this rubric should not be limited to the weekly or 
bi-weekly isolated and independent “probing” of the student, but rather via the use of data collection activities that 
are integrated into the instructional and assessment activities that occur as part of everyday instruction.  Student 
performance in relation to these targeted skills can be gathered via reviewing student products, talking with student, 
direct observation/performance of skills, and also through the use of more formal test/performance assessment 
activities that are used to elicit evidence of student learning (RIOT).   
 
Although the collection and documentation of skills on the rubric occurs across time in an ongoing fashion, users 
are encourage to periodically summarize the skill status of the student so current levels of  performance can be 
redefined and compared to the baseline and goal based upon the instruction provided to date.  Student skill status 
can be documented by simply entering a numeric notation in the appropriate rubric cell at the end of the agreed 
upon data summary period (e.g. - every two weeks).  Each number represents a unique data summary period (e.g. 
“1” represents baseline skills, “2” represents the skill status after two weeks of instruction, “3” represents the skill 
status after 4 weeks of instruction, etc…) As learning advances (or regresses) across time, as based upon new 
assessment information, additional numeric notations can be entered into the appropriate cell on the rubric (refer to 
sample monitoring rubric). If information on a particular skill element has not been directly observed or 
demonstrated during a particular assessment period, and you have no reason to believe that its status (rating) has 
changed from the last notation, continue to use that last identified status as your new rating for documentation 
purposes.   
 
Depending upon the goal and the data summary method being utilized (the percent of skill elements currently at the 
‘frequently’ or ‘almost always’ levels, percent of total possible rubric points or total rubric points), the data should 
then be plotted on an accompanying progress monitoring chart to provide a holistic and visual picture of student 
growth on the skill set in question.  Each different or heterogeneous skill set should be monitored independent of 
one another so as to maintain an ability to effectively interpret the resulting data within the context of the skills 
being targeted. 
 
Users are encouraged to also summarize the assessment technique(s) that were utilized during that time period to 
assure that the data summary is a product of multiple sources of data.  A record keeping table has been included in 
each rubric to assist with this practice.   
 
Instructional Decision-Making - Using standard progress monitoring data analysis and decision-making procedures 
(4 data point rule, or trend analysis) and information form the analysis of individual skill elements, instructional 
decisions can be made as is necessary and appropriate.  Given the fact that current and specific information 
regarding student learning on the defined set of skills is always available, instructional emphasis can know be 
tailored to meet the student’s needs almost immediately.  As data suggests the student has met the predetermined 
goal, the goal criterion, or the skill sets targeted for the specially designed instruction can be adjusted.  Depending 
upon the student’s discrepancy from same grade expectations, the student’s specially designed instruction might 
even be discontinued with universal/core instruction being deemed to be adequate to meet the student’s ongoing 
needs.  However, if the data suggests that the current level of support is not sufficient to meet the student’s needs, 
more intensive supports might be needed. 



 

Sample IC Monitoring Rubric representing the present levels of performance and progress monitoring data in the 
Second grade mathematics area of Number and Operations in Base Ten after two weeks of specially designed 
instruction as compared to the baseline. 
 

2nd Grade Mathematics Rubric  
Student Name: Sam Date:11/12/13 

Teacher Name:  

Mathematics Skill Almost Never 
1  

Rarely 
2           

Occasionally 
3  

Frequently 
4   

Almost 
Always 

5  
Number and Operations in Base Ten: Understand place value.      
Understand that the three digits of a three-digit number 
represent amounts of hundreds, tens, and ones; e.g., 706 
equals 7 hundreds, 0 tens, and 6 ones. Understand the 
following as special cases: (2.NBT.1.) 

100 can be thought of as a bundle of ten tens — 
called a "hundred." 

  1 2  
 

The numbers 100, 200, 300, 400, 500, 600, 700, 800, 
900 refer to one, two, three, four, five, six, seven, 
eight, or nine hundreds (and 0 tens and 0 ones).  

   1  2 

Count within 1000; skip-count by 5s, 10s, and 100s. 
(2.NBT.2.) 

 1 2   

Read and write numbers to 1000 using base-ten 
numerals, number names, and expanded form. (2.NBT.3.) 

  1 ,2   

Compare two three-digit numbers based on meanings of 
the hundreds, tens, and ones digits, using >, =, and < 
symbols to record the results of comparisons. (2.NBT.4.) 

1 ,2     

 
Sample Progress Monitoring Graphs 
 

 
Sample Record-Keeping table 
#1- 11/12/13 Baseline 
# 2- 11/26/13 Data Sources: Observation during calendar opening time,  Place Value Challenge activity, Numerous 

assignments and unit checks, number writing and patterning activities, “Chip Abacus” game 
 

Summary:  Sam has demonstrated an increase in his Number and Operation skills in the areas of understanding 3 
digit place value and skip counting by 5, 10 and 100 with no regression in skills.   
Next Steps: Focus more on comparing two 3 digit numbers using >,=, and < during the next two weeks. Plan of 
instruction as previously defined will continue.  Reassess progress in two weeks. 
# 3- 12/10/13 Data Sources: (to be entered when data are summarized on this date) 
Summary:  (to be entered when data are summarized on this date) 
Next Steps: (to be entered when data are summarized on this date) 
 
 
 
 
 
 
 



 

Practical Advantages to Using these Tools 
 

• Increases the visibility and relevancy of the Iowa Core for all learners (particularly at-risk learners) and 
increases the likelihood that instruction and assessment are aligned to these critical learning targets. 

• Reinforces the trend toward standards-based reporting. 
• Can be used as part of a general education (example: Response to Intervention) or special education 

decision-making process. 
• Students’ present levels of performance would be much more specifically defined, thus, assisting in the 

development of appropriate instruction and educational supports so learning gaps can be effectively 
addressed. 

• Ongoing monitoring data provides teachers and students with rich qualitative data that are not restricted 
to isolated skills, but rather to a broader cluster of skill sets; provides specific and frequent functional 
data that lends itself to the development of ongoing instruction; decisions regarding any necessary 
adjustments to the current instructional focus can be easily made. 

• Data collection is no longer relegated to “weekly” or “bi-Monthly” probes, but occurs day in and day out 
as part of instruction; data collection uses multiple techniques (RIOT) instead of the traditional test/task 
option. 
 

Please contact either Joe Kremer or Judy Moser if you have questions or have specific ideas and feedback which will improve 
these Iowa Core Standards Based Rubrics. 




