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Explicit Instruction Implementation Log 

Date: 9/25/06 (Revised 4/10 for state demo) 

District: Davenport 

School: Washington 

Name/Grade Level or Role: Bonnie Schaeffer/Grade 5 teacher 

Check One:

 X  I am using this log to plan or record notes for my lesson. 

_____ I am using this log as I observe my collaborative partner:  _____________ 

_____ I am using this log as I observe a live or videotaped demonstration during  
  staff development:_____________________________________________ 

1. Lesson focus 

Concept, process, skill, or strategy selected: 

Generating questions to make and confirm predictions 

1 (#) Lesson in this explicit instruction sequence 

2. Resources  

—used for teacher modeling/demonstration and students’ practices and 
application activities: 

Treasures Reading Series Unit 2 Week 1 


Story: A Real Survivor 


Ranger Rick magazine article, “Elf Owl 911” 


3. Lesson Introduction 

Include introductory statement about what students will be learning to do and 
a brief explanation of why or how the concept, process, skill, or strategy will be 
useful to them as readers: 

One of the strategies we’ve been working on in our guided groups is 
generating questions to make and confirm predictions before we read and 
while we are reading.  We know that good readers think actively as they 
read. By asking questions about things you are wondering about you are 
becoming the author’s partner.  One way students learn to ask themselves 
questions is by using the clues the author provides. 
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Today, I am going to model for you how I ask and answer my own questions 
before I read and while I’m reading to make sure I understand.  This is 
particularly important, because if we can successfully ask and answer our 
own questions, then we’re more likely to understand what the text is all 
about. 

I’d like you follow along with the story, “A Real Survivor”. 

READ PASSAGE! 

4. Teacher Models and Demonstrations  

Include key statements that describes your thinking as you apply the concept 
or strategy: 

Now, I’m going to open up my brain and share my thinking of how I generated 

questions to make and confirm predictions.
 

When I first look at this article I notice the vivid pictures immediately.  

Being from Iowa, I know that the bird in these pictures is a Hawk.  I am 

starting to wonder if the focus or main idea of this article is about a Hawk. 


Now, I am looking at the title, “A Real Survivor”.  The word ‘real’ leads me to 

believe this will be a non-fiction or true story. The word survivor tells me 

that I will be reading about something that has endured a hardship or was 

able to carry on with life after almost dying.   


Remembering the pictures of the Hawk and thinking about the title, I put 

them together and I am pretty sure this article will be about a Hawk that 

survived something. I am beginning to generate a question in my head:  

I wonder if something happens to the Hawk? 


(Show Question 1) 


I know that the Hawk survived something because of the title, “A Real 

Survivor”. But, I am wondering how it survived?  Did someone help the Hawk? 

I am beginning to form another question in my head:  

I wonder if someone helped the injured Hawk and if so, how did they help it?     


(Show question 2) 


When I put the questions I have generated together, a prediction starts to 

develop. I predict that A Real Survivor will be about a hawk that survived 

some type of injury. 
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Now I am ready to read the article. As I read I will stop and think about 
what I have read and see if any of my questions have been answered. I will 
also see if I form any additional questions as I read.   

(After reading page 146 STOP) 

After reading the first page, I realize the question I generated, I wonder if 
something happens to the Hawk? was answered.  It was hit by a car and its 
wings were broken. 

(After reading the first column on page 147 STOP) 

Again, I find another one of my questions was answered: I wonder if someone 
helped the injured Hawk and if so, how did they help it? 

Yes, the mom and child pulled over and the mom checked to see if the bird 
was still breathing. Then mom suggested taking the bird to Raptor Trust 
where the people knew how to help injured birds. 

Additional Question During Reading: 

After reading that the mom and child were taking the injured bird to Raptor 
Trust, I began to wonder how the people at Raptor Trust would fix the bird’s 
broken wings. I will need to keep reading to find out.    

In conclusion, by paying attention to the author’s clues and my generated 
questions, I was able to confirm my prediction, that a hawk survived some 
type of injury. 

Today, I modeled how active readers generate questions to make and confirm 
predictions as they are reading.  Generating questions before and during 
reading help readers comprehend what they are reading and understand text 
better. 

5. 

a. Students’ Practice and Application Activities  

Describe the activity and what is said to students as they begin their 
practices: 

Now, I would like to give you a chance to practice generating questions 
before reading. 
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I have selected an article from the magazine, Ranger Rick titled, “Elf Owl 
911.” 

As you skim over the article before you read, be aware of any questions 
you generate that will help you make a prediction. I have created a 
graphic organizer to help you organize those questions and record your 
prediction. Pay attention to what you are thinking as you generate 
questions, because I will ask you to share your generated questions, your 
thinking, and your predictions. 

(hand out magazine article and graphic organizer) 

You all worked very hard on generating questions before you read. I am 
now going to pair you with your partner and allow you a few moments to 
share with one another the generated questions you formed as well as 
your predictions. Also, please share your thinking about how you created 
your questions. 

(Pair students)  

I would like a couple of pairs to share out with the group what some of 
your generated questions were and your thinking. 

Would someone like to share the prediction they formed using their 
questions? 

(Pairs share out their generated questions) 

Next, with your partner I would like you to read the Article “Elf Owl 911”. 

I want you to stop and share with your partner if any of your generated 
questions have been answered and which ones have not yet been 
answered. Be aware of how you use those questions to confirm or change 
your prediction. 

Also, share with one another if there are any other questions you are 
wondering about. Record any additional questions in your During Reading 
section of your graphic organizer. 

When you are done we will come together as a group and share our 
findings. 

(Partners Share) 
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Ask: 

How did generating questions prior to reading help you form your 
predictions? 

How did generating questions help you better comprehend the text? 

How has learning to do think-alouds helped change the way you approach 
reading? 

b. Data Collection  

What data will you collect to determine student progress? 

I will collect each students generating questions graphic organizer to 
evaluate the types of questions they generated independently and the 
predictions they made (before reading) and their additional questions 
they generated with a partner (during reading).  I will also walk around 
and make observations (recording data on the data collection chart) as 
partners share their questions and discuss their findings.  At the end I 
will ask students how generating questions prior to reading helped them 
better comprehend the text. 

c. Reflections on Student Responses: 

 (#) Students who have performance and cognitive control

 (#) Students who are making good progress 

 (#) Students who are struggling 

6. Items To Address or Emphasize in the Next Lesson 

—in the explanation, modeling, or design of activities and selection of 

materials: 


I will continue to model my thinking as I generate questions to make and 
confirm predictions while I am reading, as well as giving students the 
opportunity for more guided practice and independent practice with 
generating questions before and during reading selections. 

I will observe students as they share their thinking about how to generate 
questions to make and confirm predictions before and during reading. I will 
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continue to have them work with their reading buddies and share their 
thinking with them as well. 

7. Monitoring Transfer 

What student actions, statements, or products will you look for after the 
lesson(s) as evidence that students have transferred the application of the 
targeted concept, process, skill, or strategy to real reading situations?: 

As I observe students with their reading buddies engaging in thinking aloud 
about generated questions, I will walk around to my pre-determined students 
from each reading level (approaching, on, and beyond) to record any 
observations focusing on who has it, who needs additional modeling, and who 
needs additional practice. (please see attached Data Collection form) I will 
also collect data from their generating questions graphic organizer.   

Collaboration Data 
In the last five school days, have you worked with your collaborative 
partner to select and rehearse explicit instruction components? 

Planning  X Yes ____ No If “Yes,” how many times?  4 . 

Rehearsing X Yes ____ No If “Yes,” how many times?  3 . 

In the last five school days, have you demonstrated an explicit instruction 
lesson (with students) for your collaborative partner? 

X Yes ____ No If “Yes,” how many times?  2 . 

Additional implementation data: 

Number of lessons in the sequence:  2 . 

Number of lessons modeled by the teacher:  1 . 

Number of lessons with guided practice:  1 . 

Questions about explicit instruction lessons: 
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GENERATING QUESTIONS
 

Before Reading: 
1. 

2. 

Prediction: 

During Reading: 
1. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Data Collection: 


Approaching Level: 

On-Level: 

Beyond Level: 



 

 

 

 

 
 

 

 

 

 

 

 
 

 

Generated Questions 

“A Real Survivor” 

Before Reading: 

1.	 I wonder if something happens to the Hawk? 

2.	 I wonder if someone helped the injured Hawk and if so, 
how did they help it? 

During Reading: 

1.	 How will the people at Raptor Trust fix the bird’s broken 
wings? 


